This study highlights the issues in the process of peer assessment in an online environment. As an interactive learning platform, peer assessment will likely lead to conflicts among students, which will hinder the sustainability of peer assessment learning environments. It is still unclear about the particular factors that influence and cause the behavioral conflicts which arise within learning groups and learning environments. To overcome this issue, the current study explores why peer assessment could trigger conflict over a student's task. The results of a negative binomial regression model with user fixed effects indicate that student's knowledge self-efficacy, cognitive diversity of general knowledge, and network density have a positive impact on task conflict. Interactive experience and cognition diversity of specific knowledge are not powerful motivations for task conflict in the peer assessment. The findings of this study may be helpful for educators in understanding why students have task conflict in a specific learning environment.
Introduction
Effective teamwork has become an important asset for modern organizations [1] . Group project tasks have been widely used in higher education institutions as a teaching tool to encourage collaboration and collaborative learning among learners [2] . Collaborative learning strategies emphasize effective collaboration and communication among students, and task accomplishment requires the active involvement of students in learning processes. As a team learning activity, peer assessment has been widely implemented in advanced courses and proved to be effective and reliable in many courses [3] . Peer assessment is recognized as an interpersonal learning arrangement where students assess other students' tasks by providing feedback, which includes quantitative ratings or grades across assessment criteria and qualitative comments [4] . In peer assessment, the role of students has also changed from a passive subject to a participant who actively participates and practices the assessment for self-learning.
Peer assessment provides students with the opportunities to reflect on knowledge, rebuild the knowledge, integrate ideas, solve misunderstandings, and share understanding [5] . In fact, many of these activities, such as the integration of ideas, also deepen the study of knowledge. Previous studies have shown that peer assessment can stimulate deeper learning and have positive impacts on students' curriculum performance [6] . For this reason, peer assessment has been incorporated as an innovative learning approach for students of higher education and, most of the time, it is proved effective to provide important educational value for learning [7] .
Although the individual gains of cooperative and collaborative learning have been well-studied, the special effects of cooperative learning have not been widely addressed [8] . As a collaborative community, the purpose of peer assessment is to expand the richness of the personal knowledge structure through interaction among students [9] . Some researchers have defined the productivity of this knowledge structure i.e., peer assessment carries the cognition complexity [10] . The complex cognitive structures that emerge from interpersonal interactions in a group are both different and integrated. The former is composed of many concepts and topics, while the latter refers to the interrelationship of nodes [11] . In order to generate a variety of knowledge structures, students need to receive diverse and even conflicting perspectives from knowledge interaction. In other words, students are involved in complex task-related conflicts. As in other groups, conflicts among students are natural and unavoidable. The peer assessment community requires active participation, interaction of different knowledge positions, which will naturally lead to knowledge interactions as well as knowledge transactions. In this kind of knowledge-sharing community, it is unrealistic to think that everyone will easily accept others' advice. However, students have to settle their behavioral conflicts in an amicable manner to main teamwork. Therefore, effectively solving conflicts among participants is an important factor in personal cognitive structures. Identifying the influencing factors for task conflict behavior through peer assessment would help us select and implement the right tools to avoid excessive conflicts and collapse of collaboration, which is beneficial for students and educators [12] . Based on the method of negative binomial regression and the technical help of STATA, this study expects to analyze the data of the participants' behavior in the Java curriculum and identify the influencing factors that stimulate the contradiction of members in the peer review for reasonable regulation. The rest of the study is organized as follows. In the second section, we review the literature on task conflict and make assumptions. Section 3 introduces the data corpus and variables to test hypotheses. Section 4 presents the data analysis model and analysis results. For a discussion of the results, as well as future research, see Section 5.
Literature Review and Theoretical Framework

Literature
Peer assessment has been proven in many studies to enhance student learning through knowledge contribution [13] . Previous research has investigated knowledge contribution behaviors in various learning communities, such as medical communities, online social platforms, and Q&A communities [14] . Researchers believe that the creation of knowledge depends on the social collaboration of individuals and organizations [15] . In the proposed research framework for knowledge management, online knowledge communities are used for knowledge management within the organization and institutions because of the clarity of its organizational structure and the convenience of its participation [16] . As a kind of learning community, peer assessment provides an interactive learning community for students. In addition to their own direct experience, participants can also learn from the experience of other participants, which is considered as a secondary or indirect experience. Peer assessment changes the range of students' potential knowledge structure by expanding the learning channels of knowledge [4] . Providing feedback, explanations, or suggestions is considered to be the primary means by which participants can disseminate knowledge and skills to others [17] .
Currently, seamless collaboration among participants is widely practiced in organizations that have achieved significant success in knowledge interaction [18] . In fact, the researchers found that the extent of knowledge gathered from the coordinated discussions was directly correlated with the working relationship amongst participants [19] . Organizations are considered to make significant contributions to the creation of knowledge by providing a shared environment in which individuals can interact with others [20] . Because it is common to express disagreements during brainstorming sessions, team members often have differences and conflicts with tasks. In addition to previous research, it is found that the quality of collective decision-making may be compromised if the ideas from person to person are synchronized from the beginning. It can be seen from the results of these studies that the existence of conflicts exerts a profound effect on knowledge management [10] . Conflict is a natural consequence of interaction and is generally defined as an internal misunderstanding that occurs from the differences in feelings, thoughts, and values among individuals or organizations [18] .
Conflict is defined as a process in which an individual or group of people feel a negative impact from the outside [21] . Previous research has confirmed that conflict can have a negative impact on individual and organizational performance [22] . Through an analysis of participants' satisfaction and emotional acceptance, it is found that conflicts weaken member cohesiveness and undermines the strategic prospects of the organization [23] . In contrast, another view is that conflict is considered to be a constructive part of decision-making. By encouraging participants to come up with different perspectives, conflicts actually can improve decision making [24] . This dilemma, sacrificing organization cohesion to improve the quality of decision-making conflicts, has spawned the multidimensional concept of conflict. Researchers have divided conflicts into task conflicts and relationship conflicts to discuss the effects of conflicts. Task conflicts are defined as perceptions at the individual-level, reflecting a disagreement between a focal member and other members regarding how to perform a task. Task conflicts are considered as the differences of opinion on task, while relationship conflicts arise from contradictory memberships, often accompanied by the feeling of friction and tension [25] . Previous studies have suggested that the cognition determines the conditions in which conflict can be beneficial or harmful for organizational or institutional performance. With respect to personal cognitive complexity, researchers argued that task conflict enhances the complexity of an individual's knowledge because it is associated with various perspectives expressed during student interaction [26] . On the other hand, relationship conflict can be the cause of stress or anxiety among students, which reduces cognitive flexibility and ultimately narrows down personal cognitive complexity [27] .
The literature review shows diverse impacts of the task conflict within knowledge team performance, which has been extensively discussed, but few studies have examined the causes of task conflicts in knowledge communities, especially in the peer assessment community [8] . Unlike traditional knowledge community members who participate in community activities based on interest, participants of peer assessment often need to complete the course tasks with other participants, and there are complex interests among participants. Because of close cooperation and complex interests, it is easier for participants of peer assessment to cause task conflicts. However, previous scholars rarely studied the potential causes of task conflicts in knowledge communities. Drawing on these critical gaps in the literature, this study aims to explore the potential factors for task conflicts among students in peer assessment. This study only discusses the task conflicts among students, as relationship conflicts are not the focus of this study. This study will select a research framework for influencing factors with peer-recognition representativeness, including knowledge self-efficacy, cognitive diversity of general knowledge, network density, interactive experience, and cognition diversity of specific knowledge. Considering the particularity of the participation of members of the peer review community, namely anonymity, and specificity, this study excludes socially influential factors such as social influence.
Hypotheses and Framework
Knowledge Self-Efficacy
Knowledge self-efficacy is seen as the participants' ability of judgment to achieve a specific performance goal [28] . According to attribution theory, researchers believe that people observe, analyze, and interpret behavior through interpretation. In social psychology, interpretation can be divided into internal (individual) and external (situational) attribution [29] . Internal attribution assigns behavioral reasons to certain internal features rather than external forces. The source of the behavior is considered to be an individual's characteristics, such as ability, personality, mood, effort, attitude, or personality. External attribution, also known as situational attribution, refers to the interpretation of someone's behavior as being caused by individual factors, such as tasks and lucky [16] . Based on external interpretation, participants will explain suggestions from others to protect their self-esteem.
Because intense critical endorsements lead individuals to be confined to consolidating their own position, the mindsets of participants are more likely to change from cooperative to competitive [30] .
Researchers argue that such intervention can lead participants' attribute recommendations from others to personal biased characteristics (i.e. grumpy, aggressive personality) in turn; it can be possible for participants to refuse and endorse the suggestions, which triggers task conflicts [31] . Previous studies confirmed that people with a higher level of self-efficacy have stronger self-defense awareness. A competitive mindset may cause participants to ignore, misunderstand, and misinterpret other participants' points of view. Therefore, we propose the following assumptions:
H1. Knowledge self-efficacy is positively related to task conflict in peer assessment.
Cognitive Diversity
The cognitive diversity of an organization is considered to be the difference in cognitive perception among members of the organization. Different aspects of diversity are considered important at the personal and organizational levels [32] . Researchers have found that diversity perception has a significant impact on personal relationships and organizational performance [33] . For example, researchers have found that the perception of employee diversity is closely related to the overall performance of the institution or organization. Conversely, other researchers have found that cognitive diversity is negatively correlated to the institutional or organizational performance [34] . In addition, researchers have found that cognitive diversity indirectly affects organizational performance, which is influenced by the diversity of organizational members' perceptions. These studies indicate that cognitive diversity in the organization influences several dimensions of teamwork.
In the knowledge community, whether the study of cognitive diversity at the individual level leads to the task conflicts has not been confirmed. In the knowledge community, the cognitive diversity of members is reflected in the differences in perceptions of knowledge. As a kind of knowledge community, knowledge in online peer assessments is closely related to the performance of member tasks [35] . Knowledge can be divided into general knowledge and specific knowledge, depending on whether the knowledge is specific to the task. The diversity of knowledge cognition includes the diversity of general knowledge and the diversity of specific knowledge. In peer assessment, general knowledge (also known as normative knowledge) is usually clear and easy to obtain, such as naming conventions and annotation specifications. Specific knowledge is closely related to the individual learning experience, also known as personal knowledge, depending on the circumstances and incidences [36] , such as optimization methods and new ideas. Therefore, we propose the following assumptions:
H2a. Cognition diversity of general knowledge is positively related to task conflict in peer assessment.
H2b. Cognition diversity of specific knowledge is positively related to task conflict in peer assessment.
Interactive Experience
As a social network, in addition to assigning tasks to members, organizations also coordinate the interactions among members [37] . Information sharing and interactive activities among members affect interaction satisfaction. Additionally, organizations will be invalid if participants are dissatisfied with the interaction within the organizations. Researchers believe that members' engagement with the social world around them -specifically their own interactions with participants -will affect the likelihood of conflicts arising from tasks [38] . And negative social interactions between groups have a strong correlation with the number of conflicts [39] . Conversely, a good interactive experience will encourage them to actively collaborate with others [40] . If students within institutions have pleasant experiences during the interaction, they will work cordially on the same project with the same team in the future, owing to the pleasant experience they acquire [41] . Conversely, if an organization member's experience in the interaction was less pleasant, teamwork will encounter more obstacles [42] , and members will face more task conflicts. Therefore, we propose the following assumptions:
H3. The good interactive experience is negatively related to task conflict in peer assessment.
Network Density
It is considered a pattern of interaction in which team members participate in task structure as well as the social structure of the team [43] . The position of a participant within that structure provides him or her with a particular vantage point for obtaining relational information. The core point is that social network density is positively correlated to the degree of information interaction within the group or organization [44] . Density is considered the level of association between points. According to social capital theory, the information resources available to groups through the configuration of participants' social structures are critical to the efficiency of the group in information processing [45] . Previous studies have shown that members with a fully connected communication network are more likely to connect with participants who have and express different ideas and perspectives, which provides non-redundant information to group members, thereby promoting cognitive differences. Therefore, members of a high-density network have more variety of information, which will lead to different opinions on the content of the task, or in other words, task conflicts. Hence, we can formulate:
H4. Network density is positively related to task conflict in peer assessment.
In order to explore factors of task conflict in peer assessment, this study hypothesizes that knowledge self-efficacy, cognition diversity, and satisfaction of participant interaction are the main factors affecting task conflict among members in peer assessment. This study conceptualizes the research model of this study in Figure 1 (see Figure 1 ). have pleasant experiences during the interaction, they will work cordially on the same project with the same team in the future, owing to the pleasant experience they acquire [41] . Conversely, if an organization member's experience in the interaction was less pleasant, teamwork will encounter more obstacles [42] , and members will face more task conflicts. Therefore, we propose the following assumptions:
In order to explore factors of task conflict in peer assessment, this study hypothesizes that knowledge self-efficacy, cognition diversity, and satisfaction of participant interaction are the main factors affecting task conflict among members in peer assessment. This study conceptualizes the research model of this study in Figure 1 (see Figure 1 ).
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Research Instrument
This research uses a quantitative approach. We have developed a new online learning platform and technology for the Java course, namely EduPCR. EduPCR is an acronym of Educational Peer Code Review, which is an online peer assessment system for programming language learning. It aims to provide students with a web-based platform to share the knowledge items of tasks, the management of collections of such items, and the accumulated history of the score performance. It is suitable for undergraduates and postgraduates who need to learn programming language skills. As an online knowledge community, EduPCR is designed to provide a platform for students' knowledge projects and assessment processes and to harness the power of online communities to improve the process of knowledge interaction.
Data Collection and Procedure
The task conflict itself and its antecedents, i.e., self-efficacy, cognition diversity, the satisfaction of participant interaction, were measured from 84 undergraduate at a university Harbin Institute of Technology (abbreviated as HIT) in China. These undergraduates participated in the Java course that used peer assessment. Java is an advanced compulsory course taught in the undergraduate curriculum, at the School of Management at HIT. As an 8-week course, the Java course is designed to develop students' abilities in preliminary computer programming. Students submit tasks on the EduPCR platform, 12 Java programming tasks with medium difficulty assigned by the course teacher. The course teacher should carefully manage the difficulty and time of each task to ensure the quality of the task and prevent students from being too tired and nervous. The task is static so that it will not change after the submission at a specified time. Modification information refers to students' suggestions for the task of others, including pointing out errors, providing answers, and evaluating them. As part of the course assignment, students are required to complete various tasks through EduPCR-a web-based online assessment and knowledge sharing system, as described. All students are required to register and participate in specific phases in EduPCR, such as completing the course tasks, reviewing peers' tasks (grading and commenting), revising and doing back-evaluation, etc. Although students are encouraged to provide comments for others' work as seriously as possible, it was not mandatory. Feedback information refers to other students' responses to comments received, such as arguments or thanks for comments after reviewing the task submitted by student. The course teacher's responsibilities range from setting up the tasks to be assigned to students to summarizing the final scores after reviewing the student's tasks. Figure 2 is an exact depiction of a task, which is extracted from the EduPCR webpage when students were arise engaged in the process of a task review. The figure contains two types of information: personal task and modification information, and students can choose to provide feedback for review after receiving the modification suggestions from others. 
Dependent Variable
In EduPCR, every student is required to take two roles, task author and task reviewer, which is mandatory. As task reviewers, students can contribute corrections and suggestions to others. In the process of peer assessment, every student also works as an author. Students often provide feedback on the comments they receive from the reviewers, which include objection, approval, or other The online peer assessment community was created prior to the start of the java course, and the data was collected from the students attending the Java course at the end of the course. The study was conducted based on the University's Human Ethics Practice Research Policy and we did not collect any data about student names and personal information.
Variables and Measurement
In this study, our final data consisted of 84 users' interactional behavior in EduPCR. The summary statistics representing the data of 84 students are shown in Table 3 . As discussed in Section 3 of this study, we have one dependent variable, namely, task conflict, four latent independent variables, namely, knowledge self-efficacy, cognition diversity, interactive experience, and network density. Finally, we also need to judge whether there is a correlation between task conflict and knowledge contribution. Based on the data in EduPCR, all variables are measured as follows.
Dependent Variable
In EduPCR, every student is required to take two roles, task author and task reviewer, which is mandatory. As task reviewers, students can contribute corrections and suggestions to others. In the process of peer assessment, every student also works as an author. Students often provide feedback on the comments they receive from the reviewers, which include objection, approval, or other comments. For example, the reviewer received feedback as follows:
"Thank you for your suggestion, I will add more comments, but the solution you provide is more complicated than my approach."
This feedback depicts both positive and negative impressions, and we record the negative impressions and treat them as task conflicts. In this study, we use the number of objections provided by students in the feedback to represent task conflicts and record them.
Independent Variables
Knowledge self-efficacy. In peer assessment, knowledge self-efficacy reflects the mastery of the course knowledge and students will be tested to assess their knowledge. For the purpose of measuring and understanding the knowledge self-efficacy of students, a simple testing exam was conducted at the end of the Java course in class. In this test, programming code is used, which is similar to the tasks performed by students in EduPCR. Students considered this test a good reflection of their understanding of the course knowledge. Standards of this test were well defined before respondents. All of them know it will be a written test and each step of the test carries a self-efficacy score of 1 point and a total of 15 points. Therefore, if a student completes all the steps correctly, her/his knowledge self-efficacy score will be 15; if she/he does not complete any steps of the test, her/his knowledge self-efficacy score will be 0. We used individual scores achieved in the test to represent a respondent's knowledge self-efficacy.
Cognition diversity. As mentioned above, as a kind of knowledge community, cognitive diversity in peer assessment is considered to be the difference in knowledge attributes of students of the community in terms of knowledge, skills, experience, or expertise. Because members of the online assessment community have different knowledge, abilities, and skills, students often have different opinions about the work of others. Therefore, we use the number of suggestions provided by a student to measure the scale of cognition diversity in EduPCR.
Interactive experience. When students provide recommendations for others' tasks, they will receive feedback from the reviewee. The feedback may include denial, gratitude, and recognition. The reviewer expects a response, especially a positive response, because praise and recognition are believed to enhance personal pleasure [46] . In peer assessment, the student who provided review comments may be praised by other members. Therefore, we use the number of praises provided by a student to measure the scale of satisfaction of the interactive experience.
Network density. In peer assessment, students interact extensively through daily tasks that form the social structure of the learning community [14] . The location of a student in the social structure facilitates his or her access to information [47] . Students who are in a central structure are considered to have better access to information and access to more diverse information. Therefore, we measure network density with the number of exchanges, in which every student participated.
The list of variables is recorded in Table 1 . 
Regression Analysis
Regression analysis is widely used to find the relationship between a set of independent and dependent variables and to explore the relationship [48] . The dependent variables in this study are non-negative integers. Both the negative binomial regression model and the Poisson regression model are designed to analyze the count data, but their application conditions are different, such as the variance of the dependent variable and the assumptions of the conditional mean. The applicable condition of the Poisson regression models is that the conditional mean is equal to the variance. Different from Poisson regression, the applicable condition of the negative binomial regression model is not that the mean and variance are equal, and parameter needs to be introduced to correct for excessive dispersion when the variance is greater than the conditional mean. As is shown in Table 2 , the mean and variance of the dependent variable in this study are quite different. Therefore, this study adopts the negative binomial regression to study the factors of participants' knowledge contribution behaviors in an online peer assessment. The negative binomial probability function is as follows: The negative binomial distribution consists of two parameters: λ and θ. Parameter θ captures over-dispersion in the data. The negative binomial distribution is equivalent to the Poisson distribution levels when the value of θ is equal to 0:
where c i is a dummy variable for capturing user's fixed effects; β is a vector of regression coefficients of covariates; and c i is the error term.
Results
All participants are third-year undergraduate students in the School of Management. Thirty-eight percent of the participants are female, while 62% are male. Most of the students are between 19 and 22 years old with an average age of about 21 years old. The matrix of correlation coefficients between the variables is recorded in Table 3 . It can be seen from Table 3 that the correlation coefficient of independent variables is less than 0.6, and does not cause a multi-collinearity problem when performing regression analysis. The results of the two-count panel data regression models, the Poisson regression model, and the negative binomial regression model are shown in Tables 4 and 5 . As a criterion for selecting the best model among the available models, this study will choose the Akaike information standard (AIC) and Bayesian information standard (BIC) as the basis for selecting Poisson regression and negative binomial regression. The table shows the AIC and BIC results for the two regression models. Based on the values of AIC and BIC, the AIC and BIC values of the negative binomial regression were significantly lower than the Poisson regression, which means that negative binary regression is clearly superior to Poisson regression for our count panel data, and negative binomial regression is preferable to counting data. Similar to the linear regression model, the regression coefficient determines the effect of the independent variable on the dependent variable. The positive (negative) sign of the regression coefficient means that the independent variable has a positive (negative) effect on the dependent variable. As is shown in Table 5 , with the general knowledge provided, communication and score are positively correlated with task conflict at different significance levels. This study used a general criterion, that is, 0.05 was chosen as the reference level. Hypothesis 1 investigates the impact of knowledge self-efficacy on task conflict. Based on the results provided above, we argue that hypothesis 1 is not ruled out and knowledge self-efficacy has a positive impact on task conflict in peer assessment. In this paper, the participant's test score is employed to represent knowledge self-efficacy in peer assessment communities. The regression analysis results indicate that the coefficient for knowledge self-efficacy is positive and significant. Therefore, hypothesis 1 is not ruled out.
Hypothesis 2a and hypothesis 2b investigate the impact of cognition diversity on task conflict in peer assessment. Based on the results provided above, we argue that hypothesis 2a is not ruled out and hypothesis 2b is ruled out. In this paper, cognition diversity represents a student's knowledge contribution, whether it is general knowledge or specific knowledge. The regression results indicate that the coefficient for cognition diversity is positive and significant for general knowledge. But the coefficient is not significant for specific knowledge. Therefore, hypothesis 2a is not ruled out and hypothesis 2b is ruled out. We can conclude that only general knowledge contributions are positively related to task conflict. Hypothesis 3 was designed to investigate the impact of interactive experience on task conflict. Based on the results provided above, we argue that hypothesis 3 is ruled out and good interactive experience is not related to task conflict in peer assessment. In peer assessment communities, good interactive experience is measured as praises received from other students. Contrary to our expectations, the empirical results indicate that the coefficient is not significant. Therefore, hypothesis 3 is rejected. Consequently, it can be concluded that praise is not a factor that affects the task conflict through peer assessment.
Hypothesis 4 investigates the impact of the network density on task conflict. Based on the results provided above, we argue that hypothesis 4 is not ruled out and network density is positively related to task conflict in peer assessment. In this study, network density is measured as the number of exchanges among students. The regression results indicate that the coefficient for peer recognition is positive and significant. Therefore, hypothesis 4 is supported; students' exchanges have a positive impact on task conflict in peer assessment.
Discussion and Conclusions
Finding
The purpose of this study is to identify the factors that trigger task conflict among students in peer assessment. Based on social capital theory, attribution theory, and knowledge management theory, this study reveals the antecedents of intra-group task conflict among students. Based on the empirical data, the results show that students' test scores, cognition diversity of general knowledge, and exchanges have positive impacts on knowledge-contribution behaviors.
Our research identifies the particularity of peer assessment and believes that the study of task conflicts in peer assessment should be conducted at the individual level. These empirical results also indicate that the number of exchanges and score are related to the task conflict. According to these results, students with higher knowledge self-efficacy tend to be more confident in the performance of their task and they are more likely to stick to their own coding style. In the peer assessment, students in the high-density area of the interactive network are considered to be exposed to more valuable knowledge information about the task. Therefore, they are often more likely to find errors in the task of other students and pass on the optimized knowledge to others after making amendments. Contrary to prior studies, our empirical results indicate that interactive experience and cognition diversity of general knowledge are not significant. Therefore, we can suggest that the interactive experience and cognition diversity of specific knowledge are not significant factors for task conflict among students in peer assessment. There is some reasons for this "unexpected" result. As an assessment course, in order to urge the auditor to seriously review the tasks of others, the auditee will score the amendments provided by the auditor, and the scores will be included in the auditor's course score. In order to get a higher score, students may prefer to express goodwill to the person being audited by giving praise and recognition.
By analyzing the data from EduPCR, we found that praise is becoming an integral part of the review recommendations and is being widely adopted. When praises become a routine job for the auditor, students seem to be no longer sensitive to the approval of this deliberate arrangement. As a result, the insensitivity of the auditee makes it impossible to establish an effective connection with the task conflicts among students. At the same time, although task conflicts are positively related to cognitive differences in general knowledge, there is no correlation with cognitive differences in specific knowledge. In the Java language courses, students have their own style of code processing, such as annotation and naming. Although educators have published specifications for annotations and naming of the Java course, most students still insist on their own style, which they believe will not hinder their coding. Therefore, compared with specific knowledge, the auditee tends to express objection to the general knowledge from the auditor and hope that the other students respect their coding style. Conversely, specific knowledge often involves the ability of the code to run successfully and whether it is easier to accept. On the contrary, because specific knowledge can not only provide new ideas for the auditee but also help the auditee to correct programming errors, it is more easily accepted by the auditee.
Implications
Nowadays, the purpose of using peer assessment differs from before, when the educator used it for education and assessment. Peer assessment is designed to promote the richness of personal knowledge structures emerging from knowledge exchange through interpersonal interaction. As described earlier, task conflicts arising from interactions in the learning group can promote the richness of the student's knowledge structure. However, it should be noted that some studies have also verified the negative impact of task conflicts and task conflicts are often accompanied by relationship conflicts. In order to achieve integration, they have to solve the conflicts in an amicable manner. Based on this study, we try to provide recommendations from three aspects: the knowledge self-efficacy, the cognitive diversity of general knowledge, and the density of interactive networks. In terms of code peer assessment, because of the different learning time, the students' programming skills vary. Students' advanced programming skills should be encouraged, but students should also be reminded to respect the programming skills of others. Students with low-level programming skills often claim that they are discriminated by high-level skills students. Although this discrimination is task-based, it will inevitably lead to relationship conflicts. Educators should provide reasonable programming skills and develop students' self-confidence before each task is released. At the same time, there are two ways to coordinate the task conflict among students in terms of cognitive diversity of general knowledge. In order to encourage students to invest more time on the differences in specific knowledge, educators can set strict and uniform programming practices, leave no room for debate, or respect students' diverse programming styles. Finally, in terms of network density, a harmonious communication atmosphere is necessary. Educators should develop communication skills to avoid bad comments when students receive criticism and pressure.
Limitations and Future Work
Future research is critical to validating the results of this study. Factors that influence students' task conflict through peer assessment in different cultures and contexts should be further studied. Furthermore, the sample of this study is small. Since this study needs a specific group of students who need to choose a course that uses peer assessment to provide relevant knowledge, the educator and assistants needed to monitor the entire process. Future research can use larger samples to examine hypotheses proposed in this study to obtain a more substantiated conclusion.
Overall, the results of this study enhanced understanding of why students have conflicts in peer assessment, and therefore raise the considerations for educators to strengthen and change their respective practices. 
